n this article to MENTOR, Mr. MICHAEL WIMMER, Director of
EDUCULT, Austria shares with us the work of his organization in
bridging the gap between arts and education. He uses his organization as
a case study and provides tips on how to seamlessly bring about a symbiotic

relationship between the two in our schools.

Iam very glad about the chance to share with you
some impressions, which may explain the role
arts and culture traditionally hold within the
different European school systems and how to
change it. I am the director of EDUCULT, a
Vienna-based research and consulting initiative.
We are active as an interface confronted with a lot
of difficulties when cultural and education
institutions (i.e. artists and teachers) intend to
cooperate in order to combine their capacities to
create a stimulating learning environment
between cultural and education policy on the
European, national and local level.

These difficulties do not occur by accident. They
are the result of a long history in which cultural
institutions and schools developed their own
institutional logic, their own language and their
own approaches, opposite each other.

In the @uowmg centuries there had been again
and efforts to make not only music but also
other art forms a more important part of the
school curriculum. But usually the power of the
institutional resistance was stronger and

spective efforts remained peripheral compared
h an ongoing domxnanc—e -of verbal

with the arts was treated as equally important as
the transmission of academic knowledge.
Consequently Schwarzwald invited a number of
prominent composers and artists to her school to
work together with the students and to make
them aware of the importance of the arts.
Although the schools came up with excellent
results concerning the performance of the
graduates (not only in the arts but in all subject
areas) Schwarzwald and her colleagues could not
manage to mainstream their approach inside the
schools system.

Instead, up to now the arts have to compete with
other subjects which are incorrigibly seen as
more important and more relevant.

Since the 1980s thousands of artists of all art
forms have been invited to take part in school
lessons, to provide their artistic skills and work
together with pupils and students. In this, they
not only develop new ways of appreciation for
selected parts of the national, re‘éibhal or local
involvement of the youngsters in all sectors of
contemporary art.

, * - regular lesson provi sion
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Austria but in many European countries in

number of nation-wide projects. (like “Creative
Partnerships” in England, “education culturelle
et artistique” in France of “Cultural Rucksack” in
Norway). Their intention was to make use of the
arts for the further development of static school
systems regarded by many as less and less
adapted to meet the requirements of the 21st
century. Many of these projects were
accompanied by comprehensive applied research
giving verifiable evidence that dealing with arts
and culture in school is not just about the
production of fun but about learning in its fullest
meaning and produces better output than
maintaining the traditional curriculum
priorities.

These difficulties do not
occur by accident. They are
the result of a long history in
which cultural institutions
and schools developed their
own institutional logic, their
own language and their own
approaches, opposite each
other.

Respective cultural and education policy efforts
are also theoretically grounded when for example
the doyen of the US arts education community
Elliot Eisner together with many others
published an article “What Education Can Learn
from the Arts” postulating the arts not only as a
nice accessory but as the best mean to
fundamentally transform what learning is about
and what a modern school system can contribute
toit.

There is sufficient knowledge about the positive
effects of arts and culture in school worth to be
taken seriously in preparing successful schooling
for today and for tomorrow. Despite the
overwhelming evidence of the power of the arts

in school the game is not yet won. Obviously
there are strong forces which - in a nostalgjc
conservative attitude — fight against a more artg
centred school development.

In this respect we can find an aspect of
globalisation that is very helpful for advancing in
this long lasting dispute. Enabling a closer look
on schools in other countries how they make use
of the arts in school we can easily detect a lot of
similarities. In dealing with all sorts of obstacles
we can learn a lot from each other. We are not
alone and do not have to reinvent the wheel again
and again.

Yes it is still a major problem that a lot of
respective initiatives are isolated and highly
dependent on the enthusiasm of individual
teachers, artists or arts educators. This is one of
the reasons - although culture and education are
national issues — why the European Union has
formulated some principles that are constitutive
for European citizens being educated in school or
as life long learners. The result is a catalogue of
key competences, each citizen whether from
Lapland in the north of Europe of from Sicily in
the south should be equipped with. One of these
competences is entitled “Cultural Awareness and
Expression” and described in a short extract:

“Appreciation of the importance of the creative
expression of ideas, experiences and emotions in
a range of media, including music, performing
arts, literature, and the visual arts.....Skills relate
to both the appreciation and enjoyment of works
of art and performances as well as self-expression
through a variety of media using one' s innate
capacities. They include the ability to relate one's
own creative and expressive points of view to the
opinions of others and to identify and realize
social and economic opportunities in cultural
activity”

Quite a convincing argument to make the arts 2
more important issue in school! Looking beyond
the European borders we observe that there also






